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PERFORMANCE Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
CALCULATOR
A LEVEL LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT ABILITY | COMPETENT AND CONSISTENT CONFIDENT AND ASSURED EXCEPTIONAL ABILITY
PRACTICAL ABILITY ABILITY
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engaged, consistent control over
the formal elements, contextual
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inventive, critical, perceptive,
comprehensive, in-depth,
insightful, original, genuine creative
journey, refined, in-depth
reflection, exciting, comprehensive
control over the formal elements,
contextual references shows some
personal insight, fully rea
aims and objectives

authoritative, genuine discovery,
adventurous, accepting of the
unexpected, challenging, fully
informed, questioning, dexterous,
erudite, highly intuitive, daring,
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exploration of contextual
references, ideas synthesised into
highly sophisticated realisations,
gaes beyend aims to praduce
surprising realisations, control over
the formal elements demonstrate
fluent sensitivity and understanding
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Using the performance calculators
All A level student work should be marked using the assessment grid in the accredited specification.
The performance calculators are a support tool to help you make accurate judgements about student work. There are two performance calculators:

* One for assessing A level practical work and written annotation
« One for assessing A level personal study

Step by step instructions
1. Choose the relevant performance calculator.
2. Take each Assessment Objective (AO) in turn.
3. Follow the AQ across the chart (from left to right) until the work exhibits characteristics reflected in the taxonomies in the levels from 1to 6.
4. Choose those taxonomy words that apply to the work (not all of them will) and write them in the appropriate box{es) on the performance calculator.
5. Writing the taxonomy words in the relevant boxes will give you a clear visual picture (like a graph) of the student’s performance for each AO (see the worked example below).
6. Atany time, look at real student work that has been marked by our senior examiners. You can access real student work on our website.
7. Circle the mark awarded or write the mark awarded in the far right-hand column.
A worked example
In AO1, an A level student may show superficial development and their analysis of other artists' work may be unrefined. They may show a lack of under with reflection and

This would place this student firmly in the middle of Level 2 BASIC ABILITY. The student is solidly in this level, and would receive 5 marks for AO1.

T i

connections to their resources.

This same student might be showing broadening understanding of some of their contextual references. ‘Broadening’ is in the taxonomy of Level 3 EMERGING COMPETENT ABILITY. The fact that ‘broadening’ applies to the work pushes

the student towards the next level. This would place the student at the top of Level 2 BASIC ABILITY so the student would receive 6 marks for AOL.

If the student achieves even more words in the higher level, they may need to cross the boundary into Level 3 EMERGING COMPETENT ABILITY, and receive 7 marks for AO1.
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PERFORMANCE Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
CALCULATOR
A LEVEL LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT ABILITY COMPETENT AND CONSISTENT CONFIDENT AND ASSURED EXCEPTIONAL ABILITY
PERSONAL STUDY ABILITY ABILITY
| —SEPT 2016
Taxonomy | partial, inconsistent, literal, ward, P , makes progress, diverse, effective, purposeful, Iindependent, realised, sensitive, inspired, surprising, unigue,
elementary, minimal, rushed, methodical, superficial, unrefined, | relevant, description not consistent, coherent, imaginative, | creative, sustained, critical, authoritative, genuine discovery,
sporadic, naive, lacking, disjointed, | simplistic reflection, plays safe, explanation, demonstrates informed, some perception, perceptive, comprehensive, adventurous, accepting of the
pedestrian, credible, unresolved, study adequately intentions, appropriate, sufficient, engaged, fulfils intended aims, insightful, original, genuine creative | unexpected, challenging, synthesis
study naively informs practical informs practical work, adequate control, thorough, adequate, signs | study perceptively informs practical | journey, refined, in-depth of ideas, fully informed,
work, elementary use of written use of written language of understanding, developing work, consistent and effect use of | reflection, exciting, genuine questioning, dexterous, erudite,
lanquage analytical skills, study consistently | written lanquage personal investigation, study intuitive, daring, study informs
informs practical work, developing authoritatively informs practical practical work with sophisticated
and broadening use of written work, articulate and highly effective | insight, highly articulate and
language use of written lanquage sophisticated use of written
language
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AD3/AD4) written communication and communication and specialist the use of written communication | ability in the use of written in the use of written written communication and Personal
specialist terminalogy and LIMITED | terminclogy and BASIC ability and specialist terminology and communication and specialist communication and specialist specialist terminology and Study (part
Develop ideas ability across the Assessment across the Assessment Objectives EMERGING COMPETENT ability terminology and COMPETENT AND terminology and CONFIDENT AND EXCEPTIONAL ability in the of A level
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Using the performance calculators

All A level student work should be marked using the grid in the ited specification.

The performance calculators are a support tool to help you make accurate judgements about student work. There are two performance calculators:

* One for assessing A level practical work and written annotation
* One for assessing A level personal study

Step by step instructions

1. Choose the relevant performance calculator.
2. Take each Assessment Objective (AO) in turn.
3. Follow the AO across the chart (from left to right) until the work exhibits characteristics reflected in the taxonomies in the levels from 1 to 6.
4. Choose those taxonomy words that apply to the work (not all of them will) and write them in the appropriate box(es) on the performance calculator.
5. Writing the taxonomy words in the relevant boxes will give you a clear visual picture (like a graph) of the student’s performance for each AO (see the worked example below).
6. At any time, lock at real student work that has been marked by our senior examiners. You can access real student work on our website.
7. Circle the mark awarded or write the mark awarded in the far right-hand column.
A worked example
In AO1, an A level student may show superficial development and their analysis of other artists' work may be unrefined. They may show a lack of under with reflection and Ived connections to their resources.

This would place this student firmly in the middle of Level 2 BASIC ABILITY. The student is solidly in this level, and would receive 5 marks for AO1.

B e [ |

This same student might be showing broadening understanding of some of their contextual references. ‘Broadening’ is in the taxonomy of Level 3 EMERGING COMPETENT ABILITY. The fact that ‘broadening’ applies to the work pushes
the student towards the next level. This would place the student at the top of Level 2 EMERGING COMPETENT ABILITY so the student would receive 6 marks for AOL.

If the student achieves even more words in the higher level, they may need to cross the boundary into Level 3 EMERGING COMPETENT ABILITY, and receive 7 marks for AO1.



Centre number: ‘

Title: |

Candidate name:

A level assessment grid - practical work and annotation

Candidate number:

We recommend using the A level Practical Performance Calculator to establish a mark for each Assessment Objective. Marks should then be transferred to the assessment grids below.

The following grid relates to all A level student practical work and annotation, and should be used to mark all titles. The grid assesses all four Assessment Objectives equally. All four Assessment Objectives must be met in each component.
A mark out of 18 should be awarded for each Assessment Objective. The four Assessment Objective marks should then be added together to give a total mark out of 72 for practical work and annotation in each component.

Assessment o Level 1 Level 2 Level 3 Level 4 Level 5 Level 6

Objectives LIMITED ABILITY BASIC ABILITY EMERGING COMPETENT COMPETENT AND CONFIDENT AND ASSURED EXCEPTIONAL ABILITY
ABILITY CONSISTENT ABILITY ABILITY

a01 o 1 ‘ 2 ‘ 3 4 ‘ s ‘ ] 7 ‘ s | a 10 | 11 | 12 13 ‘ 14 ‘ 15 16 | 17 | 18

Develop ideas through of Ideas sh ging of Ideas shows Development of ideas shows confident | Development of ideas shows.

sustained and focused
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informed by contextual
and other sources,

Development of ideas shows limited
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Sustained and focused investigations

Development of ideas shows basic
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Sustained and focused investigations

competence in a

¥

Sustained and focused investigations

campetent and consistent ability
Sustained and focuse:

westigations

and assured ability

Sustained and focused investigations

exceptional ability

Sustained and focused investigations

& | show limited ability, partially informed | are basic, partially informed by show emerging competence, informed | are competent and consistent, are confident and assured, ghly | are ghly informed
demonstrating o § by contextual and other sources contextual and other sources by contextual and other sources informed by contextual and other informed by contextual and other by contextual and other sources
analytical and critical < & sources sources
understanding E Limited ability in analytical and critical | Basic analytical and critical Emerging competence in analytical Exceptional analytical and critical
understanding understanding and critical understanding Competent and consistent analytical Confident and assured analyticaland | understanding
and critical understandi critical understanding
A02 [ 1 ‘ 2 ‘ 3 4 ‘ 5 ‘ 6 7 ‘ 8 | a 10 | 1 | 12 13 ‘ 14 ‘ 15 16 | 17 | 18
Explore and select Limited ability to explore and select Basic ability to explore and select Emerging competence in ability to Competent and consistent ability to Confident and assured ability to Exceptional ability to explore and
appropriate resources, appropriate to intentions appropriate to intentions explore and select appropriate to explore and select appropriate to explore and select appropriate to select appropriate to intentions
media, materials, ] expon
5E | . o . intentions intentions intentions i i
technigues and oB § | Limited ability to review and refine Basic ability to review and refine ideas Exceptional ability to review and refine
processes, reviewing = E ideas as work develops as work develops Emerging competence in ability to Competent and consistent ability to Confident and assured ability to ideas as work develops

and refining ideas as
work develops

review and refine ideas as work
develops

review and refine ideas as work
develops

review and refine ideas as work
develops

A03 o 1 2 ‘ 3 4 5 ‘ 6 7 ‘ 8 | a 10 | 1 12 13 14 15 16 17 | 18
Record ideas, Ability ta record is limited and partially | Ability ta record is basic and partially Ability to record shows emerging Ability to record is competent and Ability to record is confident and Ability to record is exceptional and
T o 10 g | releventintertions relevant to Intentions competence and relevance to cansistent, and relevant to Intentions | assured, and relevant to Intentions relevant ta intentions
intentions

intentions, reflecting | 2B & | Limited ability to reflect critically on Basic ability to reflect critically on Competent and consistent ability to Confident and assured ability to reflect | Exceptional ability to reflect critically
eritically on work and £ | workand progress work and progress Emerging competence in ability to reflect critically on work and progress | critically an werk and progress on work and progress
progress reflect critically on work and progress
A0S ] 1 ‘ z ‘ 3 4 ‘ 5 ‘ 6 7 [ ] | 9 10 | 1 I 12 13 ‘ 14 ‘ 15 16 | 17 | 18
Present “m':"“”"“"" Limited ability to present a personal Basic ability to present a personal and | Emerging competence in ability to Competent and consistent ability to Confident and assured ability to Exceptional ability to present a
meaningful response and meaningful respanse meaningful response present a persenal and meaningful present a personal and meaningful present a personal and meaningful personal and meaningful response
that realises intentions | & _ response response response
and, where o8 C | Limited ability to realise Intentions and | Basic ability to realise intentions and Exceptional abllity to realise intentions
appropriate, makes |25 % | make i i make ians whe P Emerging in ability to Competent and consistent ability to Confident and assured ability to and make connections where
connections between ZE realise intentions and make realise intentions and make realise intentions and make @appropriate
visual and other B connections where appropriate connections where appropriate connections where appropriate
elements

Recording of marks for all A level work and Marks out of 72 for
Compenent icate a mark out of 18 | AO2 marks: indicate a mark out of 18 | A03 marks: indicate a mark out of 18 | AO4 marks: indicate a mark out of 18 each component

Component 1 Personal Total COMPONENT 1
igati AO1 mark AQ2 mark AO3 mark AO4 mark

Component 2 Externally Total COMPONENT 2

Set Assignment AO1 mark A02 mark AQ3 mark AO4 mark

A level assessment grid -— Component 1 - personal study

The following grid relates only to the personal study,

as part of C 1 Personal

must be met in the personal study. A mark out of 18 should be awarded for the personal study.

. This grid should be used to mark all titles. The grid relates to all four Assessment Objectives equally. All four Assessment Objectives

Personal study o 1 ] 3 4 5 6 7 8 s 10 11 12 13 14 15 16 17 18 |Total mark
(AD1/AD2/A03/ awarded
A04) . All level descriptions for Level 1 apply | All level descriptions for Level 2 apply | All level descriptions for Level 3 apply | Al level descriptions for Level 4 apply | Al level descriptions for Level 5 apply | All level descriptions for Level 6 apply

S _ | Inaddition to the level description in addition to the level description In addition to the level description in addition to the level description in addition to the level description in addition to the level description

BE | below belaw below below below below

88

5@ | umited ability in use of written Basic use of written Emerging in use of written | Competent and cansistent use of Use of wirltten communication and Use of written communication and

= | communication and specialist and specialist terminology communication and specialist written communication and specialist | specialist terminology is confident and | specialist terminalogy is exceptional

Ed terminology terminology terminology assured, and expresses ideas fluently | and expresses complex ideas with

authority
Recording of total marks Total marks for each

‘Component Mark for work and Mark for personal study component
Component 1 Personal Total COMPONENT 1
Investigation Out of 72 Out of 18 | (out of 90)
Component 2 Externally, Total COMPONENT 2
Set Assignment Out of 72 (out of 72)
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CHAPTER ONE

Michael Landy - Nourishment

S

[Fig 1. ] - Creeping buttercup -
Michael Landy

Michael Landy’s Cmepmg Buttercup [Fig.1] is paxt ofa series of etchings he produces between March and
October 2002, a collection of works Landy enti lourishment. The Tate gallery owns set number 9 of the
37 paper based etchings. The etchings are a big departure from his previous large scale exhibitionist installa-
tions Scrapheap Services (1995) (Fig.2) and Breakdown (2001) (an 3) but also a return to his artistic begin-
nings and his love ofdrawmg and scnpcrboatdsas achild.
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[Fig .2] - Scrapheap Services - MchaelLandy




Materials:

The etchings are painstakingly created with an etching knife for maximum control and preciseness because
as Landy explains even the finest pens ‘need a certain amount of ink to come out of the nib and it always
seems to be too much.’ ! The technique is very important because it draws the eye to the extreme detail of
weed’s existence, and makes the viewer take note of a plant they would usually ignore or find invasive. The

fact the weeds are etched rather than drawn gives them a permanence that we would rather not associate with
a plant most would want removed.

Process:

Landy describes the creation of Nourishment as an experiential antidote to Breakdown, ‘like
convalescing.’? Breakdown destroys all of his worldly belongings in a very detailed and public way. In con-
versation with Lingwood one of the producers of Breakdown Landy acknowledges that both Breakdown and
Nourishment are ‘kind of self-portraits of me’. 3 The 7227 items on the inventory of Breakdown are an ex-
tremely open, exposing portrait of him as a consumer. The process of creating Nourishment is by contrast a
very solitary, meditative and ultimately painful experience. After months of etching Landy worries that he
has done permanent damage to his wrist and hand, Unlike the process of creating Breakdown he engages

with very few people and has no reason to leave his studio. The process of focussing on creating something

as permanent as the etchings of weeds, haying just destroyed all of his belongings must be very therapeutic
to Landy. v i ;

Composition: .

The weeds, usually regarded as misshapen, inelegant, and to be weeded out, are transformed by Landy’s
composition. They are entirely without context on a blank background, and they are the only focal point.
Their lack of colour makes them looks like ghosts of the original weeds, tying in with the idea of their beauty
being ‘just invisible things you see on your daily journey to work.’ 4 If Landy gives them a context of a
cracked paving stone or paints them green, the viewer’s reaction to the work will be very different. The level
of detail instead draws the viewer in, forcing them to have the elegance of these plants revealed to them.
Landy etches a wide range of urban plants with different orientations to show the diversity of the beauty we
consistently do not see. He also achieves a zoomorphic quality with Creeping Buttercup, since to my eye it
seems to have limbs and a

personality. Landy’s compositions link to Renaissance artists, Albrecht Durer (1471- 1528) and Leonardo da
Vinci (1452-1519). Both artists ‘combined both scientific precision and artistic sensibility,” Sarguably creat-
ing the first moder botanical illustrations and are the first to reveal the beauty and detail in the mundane.
Examples of these are Durer’s 7he Great Piece of Turf (1503) (Fig.4), the title of which, as is Landy’s inten-
tion, makes the viewer question the value of this clump of grasséa_gglg 1 Vinci’s Studies of Flowers, pen and
ink over metalpoint on paper c. 1483 (Fig.5). § g ne b
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Context:

Although Nourishment is in stark contrast to Landy’s previous work in terms of the size, scale and perfor-
mance aspect of the final pieces, there are ideas and themes that are constant through his body of work. In
1990 he produces Market (Fig.6) which fills a warehouse with the bare bones of a whole market without the
produce. Landy likes the idea of putting on display ‘the everyday’, which usually goes unnoticed. Without
the produce the room has a sad, haunting quality but also a structural strength and independence. Something
similar can be said of the weeds he plucks from their habitat and lays bare roots and all.

[Fig.6] - Market - Michael Landy

Closing Down Sale (1992) (Fig.7), explores the idea of value and worth of objects. The detail and beauty he
creates in his etchings of weeds which are constantly ignored, contrast with the attraction of gaudy placards
and the prospect of some hidden value which deliberately does not exist. Similarly in Scrapheap Services he
challenges the viewer by producing an entire service industry to ‘rid society of untidy realities.” 6Again he
brings to the fore things which do not sit well next to our neat polished image of western society, things we
would not rather see. The weed fits in this category, it is he often says ‘a plant out of place,” and more than
that it is a representation of man’s loss of control of his environment.

[Fig. 7] - Closing Down Sale - Michael
Lan,






Spring Cannot be Cancelled (2020) noireoqee’y

i .
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Composition: (0505) ks\ts

3 2 ." 5 . . . . AP d]l' ough
The image seems to be cut off which creates a very imposing effect. Depth is created in the painting
ﬂlﬂft:;?ﬁomm bright colours in the background to the darker more detailed foreground. There 'l;h a lac;k‘%ct
of negative space in the painting and it is cramped in to }he frame, seemingly wanting to burst out. The e
is that of experiencing Hockney’s intimate view yourself. ;
The reeds and ov:;fnging plants are very vibrant and two dimensional giving them a real boldness. This
bold reeds are the first thing that strike you through adding a youthful energy to the painting which ties in
with the positivity of the statement spring cannot be cancelled. The vibrancy and simplicity of t.hg mark-'
making of the reeds are key to making the blue/green colour of the pond standout. They are‘pqmlonefi di-
rectly above the brightest section of the pond thereby creating a colour focal point of the painting. This then
draws the eye down to the intricacies of the lily pad, which with its quickly drawn circular marks, which tie
in with the geometric reeds. The subtlety and depth of the painting is in the reflecting water which engages
the viewer to imagine what is causing the reflections. : p )
The quality of the reflection is created by the way Hockney tones down the colours and blurs the edges of his
line making, There is probably a blossoming tree to the back right of the pond based on the darker shadows
and the clustered light dots in the foreground. The markings to illustrate the blossom blur the line between
what is seen directly or in reflection. Is the blossom still on the tree or i it floating on the surface of the
pond? Reflecting water both hides and reveals images because it is not like a mirror, a quality which Hock-
ney tries to capture on the iPad. To the left there are markings in the water moving in an arcing fashion, hint-
ing atclmemxinthewaterorpeﬂiapsﬁshesqut\'iisible. These marks reveal that there is energy and life be-
low the surface of the pond but only if you look carefully :

The luminescent use of colour brings vibrancy to the painting and makes the viewer think “that is a
Hockney.” Hockney’s gift is to cap > most positive reflection of what he is seeing through colour. He
does the same thing with his en depicting life in L.A. His iPad composition

40 compares to hi 1 by Pool and Steps (1987) [Fig. 10], an example of
| against the huge attention to the quality of the water in

£y
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Context:

Spring cannot be cancelled emerges from an idea that had been with Hockn
with the new iPad tools is to paint spring, his particular motivation bein
greens... ... the green of spring is a luscious fresh green.’(14) Although Hockney had planned this work in ad-
vance the timing of the lockdown certainly changes his experience doing it. Having no visitors he describes
as a ‘boon’ to him and painting spring becomes an antidote to the anxiety of the time, “We need art, and I do
think it can relieve stress,”(15)

ey since 2002. His plan for 2020
g to reveal the colour green ‘getting

[Fig. 12 ] - in Pursuit of Venus[infected] - Lisa Reihana

The title Spring Cannot be Cancelled is a positive, defiant message that life and nature thrive even if many
aspects of human life had be cancelled. Normandy is not only important as an inspiration for the work but

also for it being the home to the Bayeux Tapestry [Fig. 11]. Hockney’s intention is to ‘make my iPad draw-
ings into something like the Bayeux Tapestry, ie you will walk past it.’(16) Another reference point is Lisa
Reihana: in Pursuit of Venus[infected) [Fig. 12] a scrolling video/painting. Both these pieces intrigue Hock-
ney because of what you don’t see, and how each time you view them you notice something new as your eye
is drawn elsewhere. Hockney like them is overloading the viewer with the changes of spring so that things
20 unseen and each time viewed some new change, new detail, new colour

emerges. In painting 340 Hockney is thinking of Monet, All the time I was getting better at my mark mak-
ing on the screen, eventually doing, a la Monet, the water lilies in the pond.’

[Fig. 13] Hockney like Monet presents both the depth of the water and the reflection of the trees on the same
plane. It is a complex image which the mind often chooses to leave un-investigated.

[Fig. 13] - Water Lilies -
Claude Monet






Citerella (2014) - Richard Estes

[Fig. 13] - Citerella (2014) - Richard Estes

Intro

Richard Estes’ paintings generally consisted of reflective, clean, and inanimate city and geometric land-
scapes. He is regarded as one of the founders of the international photo-realist movement of the late 1960s a7
Since 1966 Estes produced approximately 400-500 paintings. His works are held in notable museum collec-
tions including the Whitney Museum of American Art and The Solomon R. Guggenheim Museum in New
York City. - BTy

Aty

Materials properties

He used only 12 basic colours in his paiiiﬁngs_hxéluding Citerella (2014) [Fig. 13] He calculated the perspec-
tives and vanishing points very accurately using a T- square and his geometric easel to create the depth of the
picture. Once the structure of the composition is defined and accurate he stretched the canvas.

Materials Technique/ process

Estes said “one painting equals 150 photos” which shows the amount of time he spent observing the details
and the unseen parts of his environment, this is further emphasised when he said “I don’t look for anything in
particular, because everything is an accident [...] you just sort of need to keep your eye open and then snap it
before it disappears™ [2.28], this process shows Estes clearly put a lot of thought into revealing things that go
unnoticed. Furthermore it reveals the importance of photography in his work as Estes argues it is useful to
use photographs since “your eye tends to filter, you decide to look at certain objects” [31.00 mins] He also
took photos because it “saves the trouble of dealing with other people” working in New York would lead to a
lot of distractions so taking pictures and working at home allows for a better experience for Estes and a more

successful end result [4.34]. Estes believed that his art is in the transformational process from the photo to
the end result.

This separated him from other photorealists as he is changing the image from something that everyone sees
all the time into a composition of photos, a composition that could never be seen together in real life (not the
real world). Estes applied the first layer of paint to soak into the canvas, then builds it up to three layers.
Estes says “I just give up” [16.30 Jwhich is when he knows he is finished. This links back to the way he

doesn’t aim to perfectly capture the content in his work, s his own input which makes it unseen in the
real world,




Form and composition : content

Estes used objects we deem as uninteresting or unappealing and turr}ctd them into flawless paintings of” art. “|
have taken the most boring subjects in a way that I could and sometimes they fn:e the most interesting.
[1.58], this quote shows how the content of his work is not what is important, its the way the content trans-
formed from his photos to the final product.

Estes does not see himself as a photorealist as he doesn’t show what we actually see, as his paintings “have
wonderful, soft, delicate, even abstracted things that are not totally perspectival” [8.35], this abstracted
nature comes from showing a depth to the picture that is impossible to see in real life such as the reflections,
the real objects and the window frames all at once. His work teaches you “how to see and perceive the famil-
iar in new ways”

Estes avoided concentrating on grand monuments unless commissioned. He preferred to capture the envir-
onment at the time, his art almost seems to document the change in time as he says “everyday architecture is
what makes it really interesting™ [12.00]

[Fig. 14] - Citerella (1992) - Richard Estes

gs you can see here, this Citerglla by Richard Estes was done in 1992 [Fig. 14] and the other in 2014, and
l;re is clear change in the environment at the time and approach that Estes has taken You can see how in the
er piece [Fig. 13]. The inside of the shop can be seen rather than just the reflection of the buildings. The

;v:iy the lights in the shop interact with the reflection makes it a far more captivating painting than the origi-



[Fig. 15] - Cafeteria - Richard Estes

Context:

Form and composition : Structure

Estes also liked to alter the content in his
compositions. "Often he's putting two and
three photographs together in order to create
a complete image]...]He composes it.” May
said, Which makes the painting even more
interesting because it is a view that nobody
will ever see in real life. [https:/www.n-
pr.org/2014/12/16/369635057/painting-or-
photograph-with-richard-estes-it-s-hard-to-
tell?t=164068971 1453] 16

For instance he added red curtains to intro-
duce colour into this piece Cafeteria [Fig.
15] , as he said it needs more colour, demon-
strating the way he structures his composi-
tions.

In Citerella [Fig. 13] there are many differ-
ent focal points in the composition which
can’t be seen in real life which is why he
doesn’t refer to himself as a photorealist.

Estes worked in advertising which is where he developed a lot of his style “That's where I started using pho-
tographs to make illustrations. I saw all the other people were doing it—they didn't put a model in front of
them and make a careful drawing.” [http:/www.artnet.com/artists/richard-estes/] (17), He also tried his hand
at expressionism but he said it was a disaster. He tried to be an artist professionally when he was unemployed
for 6 months, he was rejected from everywhere because abstract expressionism was more prevalent at the

time.

[Fig. 16] - Nighthawks - Edward Hopper
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After Estes came back from Europe he studied at Chicago art institute which held Edward hopper’s
Nighthawks [Fig. 16]

This was a touchstone for a lot of his work and the collection shaped his style and metFLOdlSé I thézlt(ebzcause it
captures the atmosphere of New York life yet it is also makes the city seem ﬂ_awles?s.an Cd ?hn,nh s does
both of these things in his work as well. He moved to New York as he found it exciting an ermore its a
place where he would be more accepted as a gay man.

Estes said “It was always considered sort of a sin to to use photos for your wor!(” [11mins] howeyer he was
inspired by artists * work such as Edgar Degas [Fig 19.] and Edouard Manet [Fig 20.] who he beheyed useq
photos in their work which became popular in 1840/50. This shows that Estes’ use of photography is not ori-

ginal however he had taken it to another level with the quantity of photos he took which is what makes his
work iconic.

Comparing Estes to photo realists such as Jason de Graaf you can see the difference in approach [Fig. 17].

De Graaf focused on achieving extreme levels of accuracy, focusing solely on the object’s aesthetic rather
than the experience that Estes wants to create for the view-

[Fig 19.] - Railway - Edouard Manet A [Fig 20.] - The dance class - Edgar Degas

Whilst photorealists focused on high accuracy expressionist art was also extremely popular. This lead to
Estes struggling to get work since his art was a combination of both, Estes’ did not consider his art as
photorealism and says his art “is the way to being an abstract expressionist at the same time as a super-real-
ist” .On the other hand he could be seen as a realist when comparing the similarity in the aims and process of
his art with realist Avidor Arikha’s work [Fig. 18] “Trying to stabilise a sight in the midst of an unpredictable
frequency of markings, [Avidor] Arikha’s work is all concentration and breathes an air of scrupulous impro-
visation and anxiety:” to paint from life at this point in time,” he argues, “demands both the transgression

and the inclusion of doubt.” * Here I believe that Estes could be considered a realist as he too,. in his own :
way, shows transgression and inclusion of doubt. He shows the truth of what he sees and matins accuracy in
the objects he paints. However, this inclusion of doubt that Arikha mentions can also be seen due to the way
he does not not show the real world as his art is only as he pmgiyeggt;tozﬁofm'&fthe way constructs it. Robert
Hughes, shock of the new, page 420 as) ok
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[Fig. 17] - Strawberry Painting - Jason [Fig. 18] - Rhubarb - Avidor Arikha
De Graff

Response:

1 find Estes art extremely influential when it comes to revealing the unseen, the way he shows the contrast of
the reflected world which our eye can’t capture with the surrounding, external city is something I want to
explore further. Estes says “ I don’t think about the subject matter that much anyhow, its usually just how to
render things and sort of make it look like what it should look like” [48.50 mins], however I think this makes
the content even more important as it shows how these mundane objects can become transformed which

links back to Michael Landy’s Nourishment. His art is a way of “dealing with the ugliness” [53 mins] which

really interests me as it demonstrates how the process of turning mundane and unseen objects into paintings
is the actual art.
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[fig 23.] - David Hockney

%

~No 340

Citerella 2014, [fig 25.]

et

.

ment came from Richard Estes’ use of reflection in Citerella 2014, [fig
! 25.] This painting perfectly captured the theme of revealing the unseen as it allowed the viewer to observe
multiple fragments of reality simultaneously from the reflection of the city buildings to the lights and con-
: tents of the shop and then back to the surrounding city, something the human eye cannot capture in reality.

He used multiple images to compose the painting and create his own composition. Estes’ idea of composing
a hyper realistic scene that did not exi

per rea xist links to my statement of intent and is also the reason why he doesn’t
consider himself a p!:otorealist, as this is not realism, but a fabricated image. Estes unique approach greatly
Interested me, especially the way the real and reflected world interact with one another.

The inspiration for my final develop:
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y , ions in glass in Citerella 20]
In response to Hockney’s use of reflected distortion in watetl"l antdfvsjg;;ig"':;‘;‘;gng a still life featurin g‘;
I wanted to explore the contrast between the real and the reflecte: icroscope and statue are oppo-

statue of The Virgin Mary and a microscope [fig 26]. In the ‘real wqu_i the mi : @
sites that contIastgone :lgther: objects that represent science and religion. However th; ﬁi?;igﬁgz th(em
merges them to the point where this contrast is not visible anymore. This l1.nks to my al i i
unseen as it again shows, like in Landy’s work, the importance of perspective on our vie

how we ignore parts of our reality which is something that Estes showed in his reflections.

R, L SN/ L [Fig 26] - My response to Estes
[Fig 27.] - My Final - Religion Vs Science

My final piece [fig 27.] was inspired by Richard Estes’ reflective work, specifically Citerella 2014, in which
he shows the unseen. through the detail of the reflection; the inside of the shop and the city blocks really em-
phasised the idea of revealing parts of reality that we can’t see all at once by bringing them together for the
viewer to observe frozen forever in a painting. This contrast with the reflected architecture of the city outside
really emphasises to the viewer how we are blind to fragments of our world. Landy’s way of pulling the
viewer in to look closer at inanimate objects in his Nourishment series inspired the intricate texture and detail
that I applied in the external world draws the viewers’ attention to a seemingly ordinary image. This part of
my final was extremely important as it helped to contrast and highlight the smooth reflections in the window.
Hockney’s Spring has arrived work No 340. showed both the reflection and the external world in one image,
something that we do not usually observe. In my final, I wanted to contrast the reflection in the window with
to the external world all in one drawing. The content of the reflection opens up the religion versus science
debate, a conversation that has divided people for millennia, to be. The two empty chairs in the qxtemal
world seem to oppose one another, representing this discussion, which contrasts the reflection with the two
opposites of the church and the pharmaceuticals fused harmoniously in the reflection. d

I think my piece was successful in satisfying my statement of intent because the contrast between the internal
reflections in the window and the external world really highlights to the viewer how little we see in our
everyday life. It shows how reflection allows us to observe the unseen world as it combines two separate
places in one window, something our eye cannot capture in real life. My work highlights how we do not ob-
serve parts of our world and aims to reveal the unseen world to the viewer. By using visual contrast between
the real and reflected world I have shown a different perspective of what we see everyday:
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